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pain/ * Such a sort of slavish discipline makes a slavish
temper.' * Beating them and all other sorts of slavish
and corporal punishments are not the discipline fit to be
used in the education of those we would have wise, good,
and ingenuous men, and therefore very rarely to be
applied, and that only in great occasions and cases of
extremity.' The real incentives to virtuous exertion are
the desire of esteem, and the fear of disgrace. But after
all, the 'right wSy to teach*is to give them a liking and
inclination to what you purpose them to be learnt, and
that will engage their industry and application. This I
think no hard matter to do if children be handled as
they should be.' * None of the things they are to learn
should ever be made a burden to them, or imposed on
them as a task.' * As a consequence of this they should
seldom be put doing even those things you have got an
inclination in them to, but when they have a mind and
disposition to it.' Here we seem to have reached the
most modern conclusions of Herbert Spencer. Get
them but to ask their tutor to teach them as they do
often thejf playfellows, instead of his calling upon them
to learn, and they being gatisfied that they act as freely
in this as they do in other things, they will go on with
as much pleasure in it, and it will not differ from their
other sports and play. By these ways carefully pursued
a child may be brought to desire to be taught anything
you have a mind he should learn.'
Finally Locke agrees with Rabelais, Montaigne, and
Rousseau in laying great stress on the importance of
bodily training. It is as important as that of the mind.
•He says at the very outset of his treatise, 'A sound
mind in a sound body is a short but full description of a
happy state in this world. He that has these two has
little more to wish for ; and he that wants either of them

